Year 6 Writing — Working at the expected standard

Below are examples of writing that achieves the expected standard for Year Six. There are three
samples of writing in total six pieces would be formally assessed.

Example 1

Piece A: Short story

Following a class reading of Toms Midnight Garden®, pupils
were azked to write a story, incorporating a time slip between
the present and the past, which links the main characters. The
pupil uses a significant birthday gift of a photograph as the
means by which her character, Anabeth, goes back in time, just
as Tom used the clock in the novel.

Key

[C] composition

[GF] grammar and
punctuation

[T] transcription

This ambitious
namative centres on a
special birthday gift
and its apparent link to
a mysterous figure,
who may or may mot be
Anabeth's father,
creating an element of
uncerainty in the
reader's mind as to
whether he is alive or
dead.

The story is structured in
3 sections, the central
one b=ing a dream-like
sequence setina
different time and place.

[€]

[“Happy 13th Birthday Anal’(Anabeth’s mother
exclamed loudly, while handing Anabeth her

birthday present.

“Thanks mum,” she grnimaced, “hut you really
didn’t have to get me anything!”

“Ahh, come on, [ didnT"”

Suddenly, Ana fore off the blue and p;’lnk polka
dof wrapping paper, and laughed.

The story opens with a
comeersation bebaesn
Ana and hier mother,
winers Morgan skillfulby
uses dialogue to comeey
bath character (.. buf you
really didnT have fo get me
anything’) and to advance
the action (.. .waif dear,
thera’s another presend!).

<]

“Wow! Thankyou so much! [.’t"s: Jjust what |
waniad neededl’

She smiled at the Neon blue pumps.

“OK.___I'm going to go and try them on!” She got
up and walked sutaiih

—efeemt to the couch.

A multi-clause sentence
containing 2 subordinate
clauses (a5 soon as she
openead i that she
wowld weep) senes
dramatically to withhokd
significant information
from the reader.

[GP] [C]

“Oh...Wait dear, there’s another present!”

excited motherwas holding a rectangular box

]

wrapped in brown, crusty paper.

Ana stared at the present with sadness. She

Here and elsewhere,
contracted wverb forms
make the dialogus
realistic.

[GF]

An expanded noun phrass
comeeys information to the
reader effectively.

| [GF]

knew what it was. that[as soon as she

Inpened it, she would weep_]

Repetition here of she
krew (from the preceding
sentence) provides
cohesion and emphasises
Ana's state of mind.

[




Cohesion, within and
across sentences and
paragraphs, is achieved
through adverbials
{Suddenly; Soon; Al of &
sudden; Slowly), the use
of pronouns (sared at
the present___; She knew
what it was...as soon as
she opened &), and the
repetition of wocabulary
(ocean bive eyes) and
clause structure
[everything sfarted fo
shake, everything staried
to disappear, everything
was gone).

[C]IGF]

“Umm...oh,"
about that!”

she cried, | always tried to forget

Her momer,|nc-w wimperi ng,'placed it gently in

Anabeth’s cold peach hands.

“It's ok.” she said sighing, “you don't have to
open it."

'Ana’s mother stroked her daughter on the back.]

“No,” Ana murmured, while letting her tears fall
like raindrops. “I'll open it.”

She tore off the mud coulored wrapping paper
and fell to her knees.

“Dad..." Anabeth cried.

The repetition of the

simple conjunction "amd’

emphasises how far
Ana is fallimg.

IC]

' Suddenly]ﬁeverﬂhing started to shake, |

:everﬁhing started fo disappear, everything was]

Subordinate clause provides
additional detail concisely.
[GF]

Miorgan shares seeminghy
small details from the scene
to help the reader to picture
what is happening and to
share information about the
characters and their
relationship without telling
the reader explicitty. This
technique is used |ater in the
siory oo (allowed her clear
fears fall freely down her
cheeks)

[c1

rgnne, exactly, gone_‘ Soon, it was just Anabeth

and the photograph of her family; darkness. .

“Mum?” She asked with bewilderment. “Mum?
Where am |77

The repetition of the
structure hers
emphasises Ana's fear
and confusion.

<]

All of a sudden,[.ﬂ-.na fell, and fell, and fell_]Then,
landed on a mossy surrace.[Tne light found itse|f]

The extensive repefition here
of individual words provides
both cohesion and emphasis
at this turning point in the
narrative.

[C]

The language that
Maorgam uses here gives
a literary quality to this

again.|But she was not in her stark living room,
like she was seconds ago. Anabeth found
herself lying on a battlefield. ..

Slowly, she got up with baffement cc-nfusement

[ln her eyes head, and fear in her eyes |She

looked around, and noticed a figure; a taII figure;
with dark hair and ocean blue eyes, just like

namative.
I<]




Passive form (she
was planfed)
combined with use
of modal verbs
(cowldn't, wouldn'f)
highlight Ana's
helples=ness.

[GF]IE]

hers. Soon after, there were 5 more figures, 10,

11- thnusandsu She tumed around with fear
and legs ready to run; hut[she couldn't run, she]

was planted|in strkirg squelching mud: mixed

with scarlet blood_[Before she knew it]there

were millions of injured and bloodied solders
Iying on the muddy foor ground...

“Ahhhhhahh!” She screemed with fright ardetred
while trying to move her feet, but they wouldn't
budge! She needed to get out, she needed o
gol But how? Suddenly, she remembered the
photo, mayhe that was the way back; back to
home; back to #4 her mother. She started to
search around her, but she could st not find the
picture, it was gone. She Anabeth, alowed her
clear tears fall freely down her cheeks. Ana knew
it, this was the end._.

“He.._hello?” She heard a voice, a voice familiar.

“Hello?" she cried, “is anyone there?”

The use of ellipsis
suggests the many,
miany thousands on
the battl=field. The
reader is left to
imagine how many.

[GP][C]

Fronted subordinate
clause (Before she
knew if) emphasises
Ana's sudden
realisation of the extent
of the homor. Maorgan
chooses to give the
reader this information
at the start of the
sentence befors
revealing the scene
aroumd Ana.

[GF]IE]

Ana looked around|with hupe_ﬁ

“err___ look down,” Bhe voice whispered

She peered down at the young solder, with
bafflement. The man had brown hair and ocean

blue eyes. .
“‘Dad?”
“Umm*?" He questioned, “Do | know you?”

“Yes. Umm... Come on, we need to get you to a
hospital "

Preposition and abstract moun

construciicns function
adverbially to foreground
Ana's changing emotional
state.

[CIISF]




The story retums o
where it bagamn, with
a conversation
between mother and
daughter. Again,
dialogue is used to
comvey information
to thie reader without
telling them directy
through a namator

{ ¥ou've bean asleep
for hoursl) and
provides an efecive
resalution to the
stary (Dad”).

[C]

“Please?"

Anabeth starsd took a glance at the solders
shot-gun

wound, ardpieked while helping him up.
“Only one problem...” she mumbled, “I'm stuck.”
HDI.'-'V

With all his power, he pulled; and pulled and
finally...POP!

“Thank you. Mow come on.”

They hobbded and limped to the nearby hospital.

Anabeth sat next to her injured father, thinking ~
about the picture and where it would be. All of a
sudden, her knees buckled and she felt like she

was leaning foward.

She hlacked out. ..

“Dear? Dear?” |

Ana noticed that voice, and to her it was a relief.
“Mum?" She manged to open her eyes, “Mum?”
She threw herself at her mother.
“You've been asleep for hours!”

“l had the most crazyest dream!” She noticed
that she was back in the same old living room;

and broth a huge sigh of relief.

“¥our father and | have been worried sick!”

Multi-clause sentence
inCcorporates
subordination (thirking
abouwt the picture._ ) and
co~ordination (and whene
if wouwid be) shows
Maorgan's control over
language. The use of the
—ing wert to introduce
the subordinate clause
concisely communicates
2 simultanecus actions
(sat.. . fhinking].

[GF][C]




She peered at her mother.

“Wait what?” she asked, puzzled,|“d:]d's dead, ]

||:Iad'5 gonel”

Repetition of dad
shows Ana's
confusion and upset.

“Oh, don't be so sily!™ her mother laughed. Your

father's upstairs!”

She had to see this for herself, she crept
upstairs and opend [1he £ream cream wooden

| door... 1

“Dad!”

Expanded noun
phrase adds detail
and precision,

allowing the reader
to picture the scene.

[GF]IC]

Inveried commas and other
punctuation are almost always used
comectly for direct speech, as are
commas for clanty, including after
fronted adverbials. The dialogue also
uses exclamation marks, gquestion
marks and ellipsis correctly. The
sami-colon at the end of the piece is
commect but other usage of the colon
and semi-colon s incormect. A
hyphen is used inappropriately | shod-
gur) and omitted where it would
have been useful to avoid ambiguity
(oceam bius).

[GF]

Speling s mostly

comect, with occasional

ermors and
inconsistencies (e.g.
exclamed; screemed:
crazyest; opend). The
word “soldier’ from the
Y56 word list is
incormect (solder) bt
famillar is comect

M

Handwriting maintains legibility
with lefters appropriately joined.
(M




Example 2

Piece C: Letter

Pupilz participated in a Viking workshop as part of a history topic.
They experienced a number of Viking acfivities, listened to Viking
stories and wore traditional Viking clothing. Each pupil wrote a
letter, thanking the workshop leader for the day, and making
recommendations for future workshops. The school sent a
selection of the letters to the workshop provider.

Key

[C] composition

[GP] grammar and

punctuation

[T] transcription

Cohesion is achieved
through the use of
straightforaard
adwerbials (First af alf;
alzo), determiners (fhat
stovy; another ane),
pronouns ([haf was one
af mry favourte parts)
and ellipsis (when all of
a swddern. . Dongl).

[C1[GF]

Morgan shows good
control of language
thinough this multi-clause
sentence, inCorporating
co-ordination and layers
af subordination. This
effectively presents the
different elements that
made this event a
highlight of the day.

[GF] [C]

Dear Gary,

| would like te to thank you for
teaching us a lot about the Vikings. It was really
good fun. | enjoyed it because it was very
entertaining.

First of all,|| loved it when we were sitting on the
carpet and benches, and you were telling us that
story about the man and the beacons. We were
all just gazing at you, when all of a
sudden._..Dongl! ¥ou hit the shield with a silver
sword. That was one of my favourite parts
about of the day. Another one of my favourite
parts, was when you were telling us about the
marriages and honey moon, because it was very
interesting and intreging.

[I liked it when we were all lined up with shields ]

[and fake spears, and you told us to shout as

loudly as we could, when already everyone wasl

Jooking at us.)| tried as hard as | could noti o
shout too loudly, othenyise we would have blown
the roof offl | enjoyed this part hecause it made
me feel alive. It made me feel indescribable. |

This companion piece to
the Viking Day recount is
a letter of thanks,
outlining some of the
most enjoyable aspects
of the wisit and making
recommendations for
future visits. The
structure of a letter is
used appropriately, with
the comect greeting and
closing.

Across these 2 pieces,
Morgan shows an
awareness of audience
and purpose, using a
different tone when
reflecting on the day to
thank the wvisitor rather
tham an audience of
parents.

This is not always
perfectly realised and not
abways maintained
throughout the letier
attempts some formality
(! would fike to thank your
for; | hope you can fake
my idea on board). Some
minor edits have been
made at the point of
writimg to improve amd
maintain an appropriate
level of fomality (Hewesd
Ve W3 5 MIOST
indfrigued), hless
formal wvocabulary and
structures are used as
the writer becomes
invohead in the writing
and loses some control
owver the level of formality
required for this letter
(telling ws that story
about; othenwise we
would have blown the
roof off; Iif was really,
really cool).

[C]




Effective use of modal
verbs (d, wounld)
combines. with
expanded noun
phrases (The anly
improvement; a litfle
mare fire; an amazing
day)} to soften the
recommendation for
improvemsnt, creating
an appropriately polite
and formal ending.

[ERTIE]

also loved make the board game, although it

was really challenging, but | love a challenge.

| eved-ikederieryed was most intrigued when

you told us some of the Viking legends,

especially when you told us about the Odin one,

and that some of the days of the week we
named after Viking gods. It was really, really

cool.

The only improvement, I'd say would he maybs ]

more activities because we had a little more fime

at the end. [But apart from that | loved it. It was

an amazing day. Thankyou very much for the

wonderful visit. | hope you can take my idea on

bord board.

Yours sincerely

I

The punctuation here is
mostly accurate, including
commas after fronted
adwerbials, commas for
parenthesis, and
exclamation marks.

[GF]

Spelling is mostly comect. The
word sincergly, from the year 5/
G spelling list, is comecthy
spefled.

1]

Handwriting maintains
legibility and fluency with
letters appropriately joined.

m




Example 3

Piece E: Balanced argument

Pupils researched the topic of graffiti and explored different, often
conflicting, views. They debated and wrote about the topic in
various ways. Having leamt about the features of argument, they
then wrote this piece to present their views to the local council.

Key
[C] composition

[GP] grammar and

punctuation

[T] transcription

This short balanced
argument presents 2
contrasting views of
grafiiti.

Morgan has identified that
a maore formal tone is
appropriate for this piece.
This is mostly maintained
throughout the selection of
grammatical structures
{Some people argue that;
There is mo doubt that, No
one can demy thaf) and
wocabulary (symbolises;
compefed: ofensive;
unsightly). Contractions
are rarely used in the
piece, reflecting the
writer's awareness of the
fact that they can signal
informality.

Cohesion is achieved
within and across the 4
paragraphs through the
use of adverbs
{Consguently; however)
and through the use of
contrast (while other
peopie belisve; on the
other hand: on the
comrary) to signal the:
opposing points of wiew.

Precise wocabulary choices
{perpeirators; vandalism,
expressive piece of arf;
wiork of arf) establishes the
authorty of the writer,
underines ther knowledgs
of and research on the
topic, and reflects the tone
of the piece, although these
are not always employed
comectly |deciimed
neighborhood).

[C] [SF]

Should Graffiti be made legal?

Some people say argue that graffiti
symbolises a declined neighborhood,
gtherssay while other people belisve
it is an resehabie peace expressive
piece of art, but constantlhy
continuesly, both of these opinions
are being judged. There is no doubt
that this == raging argument that no
is in desperate need of salving.

It is a fact that some graffiti can be | Eﬁfmtﬁm

[mnsidered a work -:lf]art yet, an the

other hand, some can he spiteful and
rude. Consquently, graffiti is mostly
on places it shouldn’t be on, however
there are allocated places for graffiti,
50 artists can be recognised without

getting into trouble.

show that the writer is
detached from the
argument. Use of the
maodal verbk (can) is used
to suggest both possibility
(can be considerad) and
certainty (can be
recogrised).

Lo i




-

Mo ane can deny that some graffiti is
ofensive and quite scary but if
perpetrators get caught writing rude
and offensive things then they will he
compelled to clean the vandalism off
ard as well as #mer get a fine or
community service. Some people say
it is a bad influence for younger

o -

Multi-clause sentence
containing co-ordination
(and; bud) and
subordination (i) skitfully
balances the negative
side of graffiti {rude;
offensive; quite scary)
with the consequences
for perpetrators if

caught.
children but, on the contrary, children [GPTIC]
can be informed that it grafiti
vandalism is against the law and can
he brought up in a kind but firm way
to be against bad graffii offensive
. material. —
The writer's persanal _
views are cutlined in the
closing paragraph. This
Cicks up the themes of To conclude my balanced argument,
the previous sections clearly the art version of graffiti is Adverts secure the
w dr;shnct_n:rn be;n:en u . . argument {clearly) and
3t version and the £leady misunderstood unlike drive home the strength of
hm;rghﬂ}:ﬂvandalfeﬁm}. the writer's opinion
D unsightly vandalism which, if the "
of a unified argument. - antly ' (mevesly).
The conclusion directly artists are caught, | think they should LIEE
addresses the reader .
and clarifies the writer's get severly punished. | hope you
stance that graffiti as am .
gl have formed a clearer view on the
misunderstood. matter
[l i ;
Handwriting mainiains legibility Miost words are comectly Commas for parenthesis are

with |etiers appropriately joined.
A number of signifizant edits
have been made at the point of
writing to improwe wocabulary
choices and avoid repetition.

(7]

spelled. Words from the
year 5./ 8 spelling list that
are cormectly spelled
include community,
desperate and symbolfises]
but not meighbourfhood].

[m

used comectly, as are
commas for clanty, including
after most fronted
adverbials.

The question mark is used
comectly in the title.
[GF]




